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Abstract

This study investigated the role of institutional support services in
OpenDistance Learning (ODL) programmes, particularly their impact on
learner retention and completion in the Southwestern states of Nigeria.
Adopting a descriptive survey research design, the study focused on final-
year learners within seven approved ODL institutions in the zone. The
research employed a multi-stage sampling method and validated
instruments for data collection. Findings indicated a significant positive
relationship between predictor variables and learner retention and
completion in ODL institutions. Consequently, the study recommended the
enhancement of institutional support services and the formulation of ODL
policies in Nigeria to foster learner-centred approaches, ultimately
improving the effectiveness of ODL programmes. The importance of these
findings underscores the critical role of institutional support in ODL and its
potential to enhance educational outcomes for learners in the zone.
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Résumé

Cette étude s’est penchée sur le réle des serdeesoutien institutionnel
dans les programmes d’apprentissage a distance roug@DL), en
particulier leur impact sur la rétention et 'achéwent des apprenants dans
les Etats du sud-ouest du Nigeria. Adoptée dansatte d’une enquéte
descriptive, I'étude s’est concentrée sur les appnts de derniére année
au sein de sept établissements ODL approuvés dartk. La recherche a
utilisé une méthode d’échantillonnage a plusiewggrds et des instruments
validés pour la collecte de données. Les résultatsindiqué une relation
positive significative entre les variables prédies et la rétention et
'achévement des apprenants dans les établissentBapprentissage a
distance. Par conséquent, I'étude a recommandéélimnation des services
de soutien institutionnel et la formulation de figlies d’apprentissage et
de déformation a la vie quotidienne au Nigéria afle favoriser des
approches centrées sur l'apprenant, améliorant iaitisfficacité des
programmes d'apprentissage et de déformation. Ldrgnce de ces
résultats souligne le role essentiel du soutientitutonnel dans
'apprentissage a distance et son potentiel a aonéti les résultats
scolaires des apprenants de la zone.

Mots-clés: Services institutionnels, Rétention, Achevemeantiert et a
distance, Apprenants

Background to the Study

Open and Distance Learning (ODL) has become amgakstrategy
in addressing the challenges of access to educgtabally. This is
particularly significant in Nigeria, where the camiional education
system, especially in higher education, struggles nmteet the
increasing demand for admission. The rising nunobapplicants has
put a financial strain on the government to exp#ral capacity of
existing institutions, resulting in fierce compietit for admission
among students and their parents (FGN, 2016). $parse to this
issue, the National Universities Commission (NU@s Hicensed
numerous private universities between 2001 and .26k8vever,
even with these additional institutions, there remmaa persistent
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problem of limited absorption capacity, where thenber of students
seeking admission surpasses the rate of capaggnsion.

To illustrate the extent of the access challengéigerian higher
education, consider the data presented in Tablewhith shows the
number of Unified Tertiary Matriculation Examinatio(UTME)
applicants and the corresponding admission figimesarious States
in Nigeria in 2016.

The table below shows the debt of access to higlleication in
Nigeria.
Table 1: Number of UTME applicants to the universites and the

numbers that gained admission in 2016, according tstate
S/IN | State No. of applicants to | Number of Percentages
University by State | Students Who | of Students

Gained Admitted to
Admission to University
University by by State
State

1. | Abia 51,20¢ 13,38 26.1:

2. | Adamawi | 15,20¢ 6,56¢ 43.1¢

3 Akwa 58,135 14,766 25.49

Ibom

4 Anambr: | 77,23¢ 20,66 26.7¢

5. | Bauch 15,42( 6,42:% 41.6¢

6. | Bayelsi 21,13( 5,63 26.6¢

7 Benue 59,39¢ 17,55¢ 29.5¢

8 Bornc 14,24 5,85( 41.07

9 Cross 29,059 9,781 33.65

River

10. | Delte 78,12¢ 19,57¢ 25.0¢

11. | Ebony 31,85: 9,252 29.0¢

12. | Edc 65,51! 17,77: 27.1:

13. | Ekiti 33,90¢ 11,87: 35.0(

14. | Enugt 68,90 16,08( 23.3¢

15. | Gombe 18,20: 7,14 39.2¢

16. | Imo 103,72« 11,77¢ 11.3¢

17. | Jigaw: 12,07: 5,351 44.3:

18. | Kadung 48,61: 16,13t 33.1¢

19. | Kanc 47,45¢ 17,32: 36.5(

20. | Katsine 22,13 7,66¢ 34.6-
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S/IN | State No. of applicants to | Number of Percentages
University by State | Students Who | of Students

Gained Admitted to
Admission to University
University by by State
State

21. | Kebbi 8,77 3,35¢ 38.2:¢

22. | Kogi 56,67 16,28: 28.7:

23. | Kware 52,43t 13,62¢ 25.9¢

24. | Lagos 23,83 6,93¢ 29.17

25. | Nasaraw | 29,04¢ 7,66¢ 26.4(

26. | Niger 17,59¢ 6,132 34.8¢

27. | Ogur 59,82« 18,94¢ 31.6i

28. | Ondc 53,57: 16,49( 30.7¢

29. | Osur 68,47¢ 9,33¢ 13.6:

30. | Oyc 70,38: 17,19¢ 24.4:%

31 | Plateal 32,89: 7,10 21.6(

32. | Rivers 40,48 11,38t 28.12

33. | Sokotc 9,98: 2,22¢ 22.3¢

34. | Tarabi 14,72( 5,10¢ 34.6¢

35. | Yobe 7,82 5,22¢ 66.7¢

36. | Zamfare | 5,227 1,30: 24.9¢

37. | FCT 3,830 1,507 39.34

Abuja
Total 1,427,10: 390,402 27.35

Source: National Bureau of Statistics/Joint Admissions and
Matriculation Board, 2019

The table highlights the disparity between the nemitf applicants
and the limited admission opportunities availahlegderscoring the
urgent need to find alternative educational patlswvdly response to
this need, ODL has emerged as a viable solutiomerdging

technology for instructional delivery and offeririigxible learning

opportunities to individuals who face time, resajrcand

geographical constraints (Aderinoye and Ojokhe@®®42. ODL aims
to overcome barriers of time and place, providiyaation and
training opportunities to a broader population (AkK®la, 2009). The
Federal Ministry of Education in Nigeria, through National Policy
on Education (2014), recognises the value of oped distance
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learning in achieving lifelong education goals amduring equitable
access to quality education.

The establishment and growth of ODL in Nigeria ahobally have
revolutionised educational development. Unlike theditional

education system, which faces inherent limitatioregarding
expansion, access, equity, and cost-effectiveri@ss, offers flexible

and inclusive learning options (Jegede, 2016). frtode of education
caters for a diverse population, including those wiere previously
excluded from formal education due to space linotet. Distance
learning universities can accommodate hundredshotisands of
students, making education accessible to thosewsdre previously
denied admission due to capacity constraints (A0&3).

However, despite the expanding growth and benefi@DL, there is
a persistent challenge of low retention and conietates among
learners. This concern has long been acknowledgestakeholders
in the education sector (Chiwanza & Shupikai, 20Pkande,
Oyelami & Ojo, 2021). Learners who lack motivatmmnstruggle with
self-directed learning may become easily discoutagel discontinue
their education. Effective learner support serviegs crucial in
providing the necessary motivation, quality intéi@ts, and feedback
to foster student achievement and minimise dropates.

Tables 2, 3, and 4 below provide empirical evideotéhe ongoing
challenges related to learner retention and comopletithin Open-
Distance Learning (ODL) institutions in Nigeria. Byghlighting the
substantial attrition rates, the table undersctresneed for effective
institutional support services to address theseless The data
illustrate the gap between initial enroliment andrgual completion,
reinforcing the importance of this study's focus.
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Table 2: Enrolment, Completion, and Attrition Rate in National
Open University of Nigeria between 2013/2004 and 20/18

Academic Sessions

S\n | All Programmes | Enrolmentin [ Completion Attrition
2013/2014 Rate Rrate
Aacademic in 2017/2018
Session Sessio

Total | 38 85,031 12,66€ 0.8t

Source (NOUN, MIS 2019)

Table 3: Learners’ Admission and Retention Rate irDistance
Learning Centre (DLC), University of Ibadan (Dual-Mode)

S/no | Programme No. of No. that progressed
Students to the Final Session
Admitted in 2018/2019
2013\2014
1 Adult Education - -
2 SpecialEducatiot - -
3 EducatiorManagemel | - -
4 Guidance and - -
Counseling
5 Human Kinetic and - -
HealthEducation
6 Library Archival and - -
InformationStudies
7 SocialWork 1,20¢ 23
8 TeachelEducatiol - -
9 Communication and - -
LanguageArts
10 Linguistics - -
11 Englist 31: 7
12 Frencl - -
13 Philosophy and Public | 331 10
Affairs
14 Psycholog 1,722 12¢€
15 Economic 1,57¢ 51
16 Political Scienc 1,29¢ 184
17 Agriculture Science - -
Total 6,443 401

Source Distance Learning Centre (DLC), University of dlaa
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Table 4: Students’ Admission and Retention Rate ikcentre for
Distance Learning (CDL), Obafemi Awolowo University(Dual

mode)

Programmes 2015-2016 Session | Total No. who Progressed
Total No. of Students | to the Final Session
Admittec 2019/202

All ODL 328 32

programms

Source Centre for Distance Learning (CDL), Obafemi Awwetm
University

Institutional support services encompass a broadctagm of

interactions between institutional personnel aratrers, including
both prospective and registered students. Theseessrare designed
to assist learners in achieving their educationalgy beginning from
their initial inquiry through to graduation and loeygl (Tai, 2021).

Key examples of learner support services includéeentation

programmes, counselling services, feedback meamaniegistration
procedures, monitoring, and mentorship.

The support systems provided by distance educatgtitutions may

vary, but their primary goal remains consistentadlress the unique
needs of distance learners, who often face isoladiod come from

diverse backgrounds (Smith & Johnson, 2018; Browale 2020).

The range of activities offered as part of learsepport typically

includes access to learning materials, teachingtatwting support,

administrative assistance, guidance and counsebeyices, and
learning centres equipped with library facilitieedaexamination

services (Jones et al., 2019; White & Martinez,1902

There are several compelling reasons for the pmvi®f robust
learner support services in ODL institutions. Finbst students seek
support and interaction with others, although tiamel geographical
constraints may limit their ability to engage incéato-face
interactions (Robinson & Williams, 2017). Secondport services
such as guidance and counselling, tutoring, effecinformation
dissemination, and administrative assistance atieatrin enhancing
students' confidence and reducing dropout ratesiéfson & Smith,
2016; Brown et al., 2020). Moreover, the learningcess itself,
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which involves tutoring, group work, and timely ddack on
assignments, plays a vital role in facilitating dgnt learning and
success (Davis et al., 2018; Johnson & Martinez920

Research Objectives

This study seeks to explore the influence of insthal support
programmes on learner retention and completionsrate open-
distance learning institutions in the southwesigexia. Specifically,
the study aims to:

1. Determine the level of availability and usapili of
institutional support programmes in open-distanearriing
institutions in Southwest Nigeria.

2. Examine the extent to which institutional supgwogrammes
- such as orientation, counselling, feedback meashas)
registration procedures, and monitoring/mentorsfapilitate
retention and completion in these institutions.

Research Questions

The following research questions guided the study:

1. To what extent are institutional support sexsi@vailable in
open-distance learning institutions in Southwesgjexin?
2. To what extent are institutional support sessiaitilised in

open-distance learning institutions in Southwesgjekin?
Research Hypotheses

The study is based on the following hypotheses:

1. There is no significant composite contributafninstitutional
services (orientation, feedback, administrative psup
counselling services, and monitoring) to the retentand
completion of learners' programmes in open andaoicst
learning institutions.

2. There is no significant relative contributiof iastitutional
services (orientation, feedback, administrative psup
counselling services, and monitoring) to the retentand
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completion of learners' programmes in open andaicst
learning institutions.

Research Methodology

This study adopted a descriptive survey researslgadef the ex post
facto type. The target population consisted of [fyear learners
enrolled in Open and Distance Learning (ODL) insiins in
Southwestern Nigeria. There are seven (7) NUC-amoroODL
institutions in this region.

A multi-stage sampling procedure was employed tterdane the
sample size for the study. First, a purposive samgpkchnique was
used to select four (4) states - Oyo, Lagos, Oadd, Osun - out of
the six (6) Southwestern states. The criteria éeing these states
included the presence of NUC-approved ODL institgi that had a
significant number of final-year students and hadrboperational for
at least five years. These criteria ensured thas#tected institutions
had sufficient experience and established supgovices to provide
meaningful insights into the study’s objectives.

In the second stage, within each selected stgtey@osive sampling
method was applied to choose one (1) dual-modeetsity that is

government-owned and has admitted and graduatedelsafor at

least five years. This ensured that the univessielected had well-
established ODL programmes and could provide rdiatata on

institutional support services. Additionally, in @m State, a study
centre of the single-mode open and distance itistitiwas selected
based on its accessibility and the availabilityaddignificant number
of final-year students.

In the third stage, a snowball sampling method wsesl to contact all
final-year learners in the selected institutiongalting 1,374 students.
However, only 840 students responded, completed,raturned the
research instruments. The calculated responsevest@pproximately
61.1%. The snowball sampling method was chosen tduehe
dispersed nature of the student population acriffeseant institutions
and locations, which made it challenging to readh patential
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participants directly. However, it is important note that the use of
snowball sampling may have implications for the egafisability of
the findings, as this method relies on referralemifr initial
respondents, which could limit the diversity of ample.

The choice of final-year students was deemed mggtoariate for
this study because they had interacted with alitutgonal support
services throughout their time at these institigiofhis provided a
comprehensive view of the support services' avitithpbusability,
and impact on retention and completion rates.

A structured questionnaire was used to collectrmédion from the
respondents. The questionnaire, titléstitutional Support Services,
Retention/Completion Scale (ISSRRC®pgs designed to assess the
availability and influence of institutional supp@eervices on learners’
retention and completion of courses. The questioanaas divided
into two sections: Section 1 and Section 2. Thest fisection
comprised three parts: Part A focused on gatherggpondents'
biodata, including details such as age, sex, wmigiaffiliation, and
course of study. Part B featured items with a YESN® response
format, designed to assess the availability ofitunsbnal support
programmes within the respondents’ institutionst Baemployed a
modified four-point Likert scale, with options rang from "Every
time" to "Never,” to evaluate how frequently theseipport
programmes were utilised by the students.

The second section of the questionnaire explorex ithpact of
institutional support services on learners' retentand completion
rates in ODL programmes. This section aimed to waptthe
respondents' perceptions of how these servicaseinded their ability
to continue and complete their studies.

This methodological approach was carefully desigimednsure that
the data collected was both comprehensive andbleligroviding
critical insights into the effectiveness of institunal support services
in enhancing retention and completion rates witDDL institutions
in Southwest Nigeria.
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Results of Findings

Research Question One:What is the level of availability of
institutional services in open-distance learnirggitntions?

In answering this question, the data obtained wsrbjected to
frequency count and percentages conducted throlwghStatistical

Package for Social Science version 25. However, éasy

interpretation of the availability of institutionptogrammes, the level
of “high or low” was based on the number of couthat indicated

Yes or No to each of the items. Table 5 presemdréguency count
statistics as follows:

Table 5: Frequency Count showing Level of Availabity of
Institutional Services

S/N | Availability of the Instructional | Yes No Level
Programme Freq (%) Freq (%)

1 Orientatiot 560 (66.7 280(33.3 High

2 Feedbac 354 (42.2 486 (57.8 Low

3 AdministrativeSuppor 543 (64.7 297 (354 High

4 CounsellingService:! 403 (48 437 (52 Low

5 Monitoring 659 (78.4 181 (21.6 Low

Table 5 remarked that 560 (66.7%) of the resporsdelaimed that
orientation was available, while 280 (33.3%) ofrthelaimed that it
was not available. A considerable number of respots] 354
(42.2%), indicated that feedback was available Jevii86 (57.8%) of
them showed that there was no feedback. Also, 643 %) of the
respondents argued that administrative supportavasdable, while
297 (35.4%) of them said administrative support was available.
Few of them 403 (48%) submitted that counsellingvises are
available, while 437 (52%) of the respondents atmimthe
counselling services were not available, while §%8.4%) of the
respondents showed that monitoring was availabieevil1 (21.6%)
of the respondents claimed it was not availables Timplies that
orientation and administrative support were mairdyailable.
However, other indicators of institutional programymsuch as
feedback, counselling, and monitoring, were not/\&rident in the
ODL.
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Research Question Two: What is the level of usability of
institutional services in open-distance learnirggitntions?

To answer this question, descriptive statisticsdaoted through the
Statistical Package for Social Science version @5all the items

were computed. Four-point Likert response scaleeser (1) at one

end and every time (4) at the other end was usedetsure all the
items. The descriptive statistics (frequency coupéscentages, mean
and standard deviation) for each of the items wenaputed. The

table presents the descriptive statistics for tbage of institutional

programmes. Thus, for easy interpretation, each'stemean was

compared with the weighted average of 2.50. An ite@ans less than
2.5 indicates low usage of institutional programyweisereas an item
mean greater than or equal to 2.5 indicates higigeiof learner

institutional programmes.

Table 6: Statistics Showing the Usability of Institional Services

SIN | Frequency of| Every Occasionally | Rarely Never Mean | Std.
Usage of| time Freq (%) Freq (%) | Freq (%) Dev.
Instructional Freq (%)

Techniques
1 Orientatior 412 (49 320 (38.1 66 (7.9 42 (5 3.5( 0.5¢
2 Feedback 206 90 (10.7) 156 388 2.09 0.55
(24.5 (18.6 (46.2

3 Administrative | 284 354 (42.1) 156 46 (5.5) 3.10 0.58
Suppor (33.8 (18.6

4 Counselling 231 181 (21.6) 107 321 2.01 0.41
Service: (27.5 (12.7 (38.2

5 Monitoring 156 92 (10.9) 238 354 2.15 0.46

(18.6 (28.3 (42.2

*Weighted Average = 2.50

The table shows that 412 (49%) of the responderdgated that
orientation is used every time, 320 (38.1%) of thewiicate that
orientation is used occasionally, 66 (7.9%) of thardicate that
orientation is rarely used, and 42 (5%) of themehaever used
orientation, and overall, the item ha&=(3.50, SD=0.59). Also, it was
shown that 206 (24.5%) of the respondents usedé&tdevery time,
90 (10.7%) of the respondents used feedback octbip 156

(18.6%) of the respondents rarely used feedback388d(46.2%) of
the respondents have never used feedback and lpikeaitem has
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(X= 2.09, SD=0.55). It was indicated that 284 (33.86f)the
respondents used administrative support every t884, (42.1%) of
them used it occasionally, 156 (18.6%) of the resigots rarely used
administrative support, while 46 (5.5%) of the @sgents have never
used administrative support, and overall, the iteas = 3.10,
SD=0.58). Furthermore, it was remarked that 231.5%j of the
learners used counselling services every time, (P416%) of the
respondents used it occasionally, 107 (12.7%) ef rispondents
rarely used counselling services, while 321 (38.2%) the
respondents have never used the counselling senand overall, the
item has X= 2.01, SD=0.41). While 156 (18.6%) of the learnssed
monitoring every time, 92 (10.9%) of the respondenised
monitoring occasionally, 238 (28.3%) of them ranebed monitoring,
while 354 (42.2%) of the respondents have neved itsand overall,
the item hasX= 2.15, SD=0.46). The result implies that itemsd a
were adequately used in completing the programntdlewother
institutional programmes were rarely used. Thishhtggger attrition
among the learners.

Test of Hypotheses

Hypothesis One:There is no significant composite contribution of
institutional services (Orientation, Feedback, Adistirative Support,
Counselling Services and Monitoring) on the ret@mtof learners in
open and distance learning institutions.

Table 6: Regression Summary Showing the composit&ibution of
institutional programmes on the retention/comptetal learners of
programmes in open and distance learning instiigtio

R=0.355
R square=0.126
Adjusted R square=0.11(

Model Sum of| Df Means F Sig.
squars square

Regressiol 2151.75! 5 268.96! 7.95i 0.001

Residua 14906.17 834 33.80:

Total 17057.93 83¢
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Table 6 shows that the multiple regression coriglatoefficient
indicating the relationship between the predictoariables
(Orientation, Feedback, Administrative Support, Qsriling
Services, and Monitoring) and the retention/congitedf learners in
open and distance learning institutions is 0.356e &djusted R
square is 0.110, which means that the predictaabi®s accounted
for 11.0% variation in the retention and completioinlearners in
open and distance learning institutions. Also, dts hbeen further
ascertained using multiple regression and ANOVi&sf) = 7.957;
P<0.05. This indicated there is a significant Inealationship
between the predictor variables and retention amchpietion of
learners in open and distance learning institutiddswever, it is
important to acknowledge that the students survewede from
different institutions with varying programme duoais, qualities, and
resources. These institutional differences coufdcafthe availability
and effectiveness of the institutional servicesexad.

Hypothesis Twa There is no significant relative contribution of
institutional serviceg(Orientation, Feedback, Administrative Support,
Counselling Services, and Monitoring) on the ratantompletion of
learners in open and distance learning institutions

Table 7: Coefficient of relative contribution of institutional
services on retaining/completion of learners in opeand distance
learning institutions

Unstandardised | Standardised Collinearity

Model Coefficient: Coefficient: | T Sig. Statistic:
Std.

B Error Bete Toleranc | VIF
(Constant 51.07: | 2.92¢ 17.4¢ | 0.00(
Orientatiot 0.09¢ | 0.0z 0.16: 4.68( | 0.00C | 0.98¢ 1.012
Monitoring 0.18C | 0.2127z | 0.06¢ 0.84¢ | 0.397 | 0.90¢ 1.04¢
Counselling
Service: 0.05C | 0.05¢ | 0.03( 0.85¢ | 0.397 | 0.95( 1.05:
Feedbac 0.27¢ | 0.80z | 0.01¢ 0.347 | 0.72¢ | 0.87¢ 1.04:
Administrative
Suppor 1.29¢ | 0.06C | 0.767 5.56¢ | 0.00C | 0.94¢ 1.057

Dependent: Retaining/completion of programmes
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Table 7 shows that among the predictor variablesy orientation
(6= 0.163(835) = 4.680;p < 0.05) and administrative suppof=(
0.767,t(835) = 5.569; p< 0.05) were found to have significant
relative contribution towards retention and completof learners in
open and distance learning institutions. It is @t note that while
Orientation and Administrative Support emerged agnificant
predictors, the analysis did not fully account fibre potential
variability in the quality and availability of thesservices across
different institutions and programmes. Additionallye study focused
on specific institutional services, but did not swmer other factors
which could influence retention and completion sate

Discussion of Findings

The results of hypothesis one showed a relationbleippveen the
predictor variables (Orientation, Feedback, Adntraisve Support,
Counselling Services, and Monitoring) and the redericompletion
of learners in open and distance learning instingi The adjusted R
square is 0.110 and which means that the predictorables
accounted for 11.0% variation in the retention awnpletion of
learners in open and distance learning institutiofisis indicates
there is a significant linear relationship betwetre predictor
variables and retention and completion of learn@rsopen and
distance learning institutions. However, it is impot to note that
while a relationship exists, it is a correlationadt a direct causal link
between the services and retention/completion. KanG2007)
emphasises that, without effective institutiongbmart services that
provide on-site face-to-face, timely feedback ardent performance,
counselling services, and access to library sesyicstudent
achievement will be undermined, and dropout ratesd a
procrastination will increase in the ODL programme.

The findings also show that among the predictoriades, only
orientation = 0.163,t(835) = 4.680; p < 0.05) and administrative
support = 0.767t(835) = 5.569; p< 0.05) were found to have
significant relative contribution towards retentiand completion of
learners in open and distance learning institutidigs implies that
these two institutional programmes are the mostrgotariables that
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influence and translate to the retention and cotigoieof learners’
various programmes. Furthermore, multicollineantgs examined
using tolerance and the Variance Inflation FactF). These are the
two collinearity diagnostics factors that can heip identifying
multicollinearity in the variables of the study. $&al on the above
result, there is no VIF value for determining theegence of
multicollinearity. Values of VIF that exceed 5 (tha VIF > 5) are
often regarded as indicating multicollinearity. Gequently, none of
the VIF values was greater than or equal to 5. Ths case of
multicollinearity was not evident in this study. hd finding was
supported by Brownell & Swaner (2010); Mayhew, &tip &
Dorow (2011) that orientation programmes are egdemt helping
students persist and increase retention (Engle Butc2013). They
are also the bridge between the last stages oémstudcruitment and
the first stage of retention (Shupp, 2014).

Conclusion

The study, ‘Institutional Support Services, LeashdRetention and
Completion in Open-Distance Learning Institutioms South-West,
Nigeria’ offers insightful findings on the criticable of institutional

support services in enhancing learner retentionampletion rates
in ODL institutions. The results emphasise the ifigant relationship

between the availability and utilisation of suppeérvices and the
successful progression of learners in ODL enviramshe

The research highlights that while orientation aadministrative
support are relatively well-provided and utilisedher services such
as feedback, counselling, and monitoring are legsilable and
underutilised. This disparity suggests that altiosgme foundational
support structures are in place, there is a prgssed to enhance the
comprehensiveness and accessibility of all suppentices to foster
better learner outcomes. The high attrition rateslemt from the
study underscore the importance of a robust andstlwlsupport
system that addresses the diverse needs of didearoers.

The regression analysis indicates that the predictariables,
including orientation, feedback, administrative o, counselling
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services, and monitoring, collectively account ft.0% of the

variation in retention and completion rates. Timsling is statistically

significant, suggesting a tangible impact of thesevices on learner
success. However, the relative contribution ansalysveals that only
orientation and administrative support have a S§icant positive

influence on retention and completion, highlightiageas where
focused improvements could yield substantial bésefi

These findings corroborate existing literature, chhiasserts that
effective institutional support services are pivata mitigating the
challenges faced by ODL learners, such as isolatiod lack of
motivation. Enhanced support services, includingety feedback,
comprehensive counselling, and active monitoriran significantly
boost learner confidence, engagement, and perseera

Finally, the study underscores the necessity fol @ititutions in

Southwest Nigeria to invest in and prioritise coeipmsive support
services. By addressing gaps in feedback, coungelliand

monitoring, these institutions can improve retemtend completion
rates, thereby fulfilling their mandate to providguitable and
accessible education. Future research should expionovative

strategies to implement and sustain these supporices, ensuring
they meet the evolving needs of distance learners.

Recommendations

Based on the findings of the study, the followimgammendations
are made to improve learners' retention and comoplah Open-
Distance Learning (ODL) institutions in South-Wdsigeria:

1. Availability of institutional support serviceshauld be a
criterion for approval for the running of the ODkogramme
by various institutions in Nigeria. This shouldrnade critical
in NUC approval guidelines.

2. A special intervention fund should be made add for all
ODL institutions for the provision and running ofclusive
learner support services.
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Enhance Orientation Programmes: Orientation program
have shown significant positive contributions taarkeers'
retention and completion rates. Therefore, ODL itusdns
should prioritise the enhancement of these prograsnmhis
can be achieved by making orientation sessions more
comprehensive and interactive, covering cruciakatpof the
learning journey and institutional support services

Strengthen Administrative Support: Administratsupport is
another critical factor influencing retention andnpletion
rates. Institutions should invest in improving adisirative
processes to ensure they are efficient, studesdty, and
accessible. This includes streamlining registraposcedures,
ensuring timely responses to student inquiries, @odiding
clear and accessible information on academic and
administrative policies.

Implement Effective Feedback Mechanisms: Thadyst
indicates low usage of feedback mechanisms, whiehvital

for student progress and motivation. ODL Institncshould
develop and implement effective feedback systemat th
provide timely and constructive feedback on stuslent
assignments and performance. Regular and structured
feedback can help students understand their strenghd
areas for improvement, thereby fostering a sensgraress
and achievement.

Expand Counselling Services: Institutions stiaxpand their
counselling services to be more readily availabled a
accessible to students. This includes hiring moxnsellors,
offering both academic and personal counsellingd an
providing virtual counselling options to cater teetdiverse
needs of distance learners. Effective counsellgrgises can
help students navigate challenges and stay maodivabe
complete their programmes.

Increase Monitoring and Mentorship Programnvisnitoring

and mentorship programmes have been underutilised,
according to the study. ODL institutions shouldabssh
robust monitoring systems to track students’ pregrand
identify those at risk of dropping out.
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